upportning youngsters
NiEh Autism in youth work §
Hanu hworshops \

{r : i-

- 1.:'! . ll
A, —
Midd Z avtizmom V ST
JTHL |' N ~
i L ,4 R -.;h.
Erl i . ,.-"" -
/ . »
o = : ;_, v
' s

La IR R F R al 2
' . r
S N
o W v
. f‘-&._{r_ -

Dnr ik 2 del u:arm )
V&__’.E ﬁ . [

rnle e e




The Eurcpean Commission's support for the production of
this publication does not constitute an endorsement of the
contents, which reflect the views only of the authors, and
r”. the Commission cannot be held responsible for any use i
which may be made of the information contained therein.

= - =

N/ e |
'~ Publikacija je financirana s strani Evropske komisije. Vsebina
publikacije odraia izkljuCno stalis¢a avtorja/jev. Nacionalna
\d agencija in Evropska Komisija nista odgovorni za kakrino koli

uporabo informaci, ki jih publikacija vsebuje.

. e






.S W . A ¥

SUPPORTING YOUNGSTERS WITH AUTISM IN YOUTH WORK
—ABOUT THE PROJECT-

In front of you is the manual that was the result of the Erasmus plus project
Supporting Youngsters with autism in youth work (mobility of youth workers,
fraining course). This manual was prepared for youth workers and for
everyone that would like to know more about autism and get some ideas
for the workshops. When we were preparing the workshops, we had in

mind the specifics of Asperger syndrome (obstacles in social interaction,
communication, understanding of social context...), but workshops can be
used for any groups.

Training course was held in Domzale from 23rd of August till 1st of September
2019 and was organized by Center za mlade Domiale. 12 participants and 2
trainers from Slovenia, Greece, Estonia and Spain participated in the project.
The aim of the project was to gain knowledge and experiences working wfrh
youngsters with autism, to know
more about their needs and
how fo adjust methods that are
already used in a way that they
would include also youngsters
with autism. Through the training
we used methods of non-formal
education and we focused on
experiential learning. On the
training participants prepared
and performed workshops for
youngsters with autism which are
collected in this manual.

“I
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ABOUT AUTISM SPECTRUM DISORDER

What is autism specirum disorder?

Autism spectrum disorder [(ASD), refers to a brood range of complex
neurodevelopment disorders choracterized by challenges with social skills
(communication and interaction), repetitive and characterislic behavior, speech
and nonverbal communication. The symptoms are present from eardy childhood
and affect daily functioning. In short... theilr brains are different that B why they
function differenthy.

“Spectrum’’ refers to the wide range of symptoms. There s not one gutism but
many subtypes, most influenced by a combination of genetic and environmental
factors. Each person with autism has g distinct set of strengths and challenges.
The ways in which people with autism learn, think and problem-solve can range
from highly skilled to severely challenged. Some children, youngsters and adults
with ASD are fully able to perform all activities of daily living and can live enfirely
independentty while others require substantial support to perform basic activities.
ASD s offen accompanied by sensory sensitivities and medical ssues such as
gastrointesfinal (Gl) disorders, seizures or sleep disorders, mental health challenges
such as obsessive-compulsive disorder (OCD), anxiety, depression and attenfion
issues and hyperactivity.

As you can see, persons with autism are very different. If you've met one person
with autism, you've met Just one person with autism,
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How can we recognize a person with ASD?

Autism's core symptoms are soclal and communication challenges and restricted,
repefitive behaviors. Many people with ASD have sensory issues too. This involves
sensitivities o sounds, smells, lights, taste, touch, pain, temperature, and ofher
stimuli. They can be over- or under- sensifive.

People with ASD have difficulty with communication and with understanding what
other people think and feel. This makes it hard for them o express themselves.
They may nol understand or use appropriately eye contact, tone of voice or
axpressions not meant to be taken iterally. They alse may have social challenges
in recognizing their own emotions and emotions and intentions in others and with
expressing emotions. They have challenges in taking turns in conversation, gauging
personal space and they might feel overwhelmed in social situations. They also
might have problems with learming, because their skills might develop unevenly.
Restricted and repelitive behaviours can include repeatfitive body movements
[spinning, walking on tips of foes, rocking ... ), repetfitive motions with cbject [spinning
wheels), staring in objects, ritualistic behaviour (lining up objects), exireme inferests
in specific topics, need for routfine (same schedule, clothes, food].

%
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How to work with person with ASD?

FPeople with ASD need exira patience and compassion from those around them.
Be tolerant, patient, compassionate and creative. Don't force communication or
locking into eyes. It is important to allow ample time when communicating. Keep
sentances short and allow time for them lo process information. When working
or following recipe break tasks down into smaller steps. Showing pictures of each
step, modelling the fask, and saying each step out loud or write It on a visible
place can help facilitate leaming. Also try to keep language as simple as possible,
use minimal words when making your point or giving information. Avoid the use of
sarcasm and idioms, they may understand it literally.

some of them can expenence sensory overload from stimull and don't like shaking
hand or hugs. Kindness or asking them if it is ok for them to shake hands is sometimes
the best way to show respect for their desire for personal space. It is important to
be mindful of sensory input (visual, auditory, 1aclile input and smell or 1aste] in the
individual's environment.

If they are upset or have panic attack, it Is important that environment around
them is calm and peaceful. Speak with calm volce, disfract them with tasks they
enjoy or calm them (anti-stress balls, puzzles, coloring books), and give them time
to calm down. Retreal room or sensory room can be very handy in these situations.
This shouldn't be the same place as where pupils are sent as a form of punishment.
Teach individuals to advocate for their own needs. For non-verbal it could be as
simple as teaching them fo request thelr fovorite food by handing you a picture.
Or for someone with more verbal skills, o explain their communication and
accommodation needs to their peers, professor or employer.

some individuals have problems with organizing their time. Introduce them to ways
of controling time. This may include checklist, to do lists, reminders on phone. First
they will need guidance, over some fime they will get vsed fo it and won't need

your help anymore. ‘
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For some unstructured activities and wait time can be a source of anxiety and
confusion, they don't know what o do or where to go. Directions of what to do
during unstructured activities can be beneficial. "Wait time” activity like reading
books, assembling a puzzle, solving crosswords can eqgse this anxiety. It is important
to expose individuals with ASD to g varety of activities ond experences and
explicitly teach them leisure skills, because some of them have limited repertoire
of alternalive behaviors and interests. They may be less likely to communicate for
social purpose, that's why they need to practice their convearsations skills. Talk with
them about topic they are not very interestad in, and try to stay on topics, practice
turn talking...

Perspective-taking is a challenge for many individuals on spectrum. Practice these
skills by asking them questions about how the person (in a movie, video, book, and
picture] is feeling, what they are thinking, what they are going fo do, what are
they talking, non-verbal communication...

How ASD is freated?

There is no cure for ASD. But early freatment can make a big difference. Therapies
and behavioral inferventions are designed 1o remedy specific symptoms and
can substantially improve those symploms. The ideal freatment plan 5 made
specifically for individual. What works for one person might not work for another.
Family counseliing or self-helping groups lor the parents and siblings of person with
ASD often helps families cope with the particular challenges of living with a person
with ASD. One thing that is also very important is a strong support network, which
s made up of everyone (family members, teachers, psychotherapists, consulters,
doctors, psychialrists, social workers, mentor at work, etc.) who works with a person
with ASD.
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Educational, behavioral, and communication theraples in early ages are very
successiul. Applied Behavior Analysis (ABA), Treatment and Education of Autistic
and Communication related handicapped Children (TEACTCH) in these two
interventions therapists (or teachers) use highly structured and intensive skill-oriented
training sessions to help children develop social and language skills. Occupational
therapy can help with life skills ike dressing, eating, and relating to people. S5ensory
intfegration therapy might help someone who has problems with being touched
or with sights or sounds. Speech therapy improves communication skills. Cognitive
Behavioral Therapy (CBT) can help people o manage their problems by changing
the way they think and behave. CBT k designed to help people notice and
understand how their thoughts, behaviors and emoftions affect each other. It is
also designed to help them learn new ways of thinking about and responding to
distressing situations,

Communication and socialskilllearning group for feenagers with ASD canhelp them
to gain their seif-esteem and practice in safe environment. Learning social skills in
a group can be particulary helpful because participants can share observations
and suggestfions. Different activities |board games, cooking and art workshops,
visiting museums, going to the cinema, talking groups....) in adapted and safe
spaces are important in a process of learning to ive independently. For teenagers
and for adults with ASD is very welcome if they have consultant they can talk and
discuss their challenges with. Personal assistant to help with paperwork, shopping
of just hanging out with person with ASD can make a big impact on a life of person
with ASD. For some of them can be a closer step fo being independent, espacially

independent of the family.




First of all talk to the person with ASD if it's okay for them to talk about ASD and
make a lecture. If they agree (That's greatl), check if they are wiling o help and
want o be an active part of a lecture. If not, that's ok. Maybe they want to be
istenears like others. Then organize a workshop or a lecture. Give an explanation
on what ASD is and what are the specifics of ASD (difficulties with social skills and
communication, sensory sensitivity, selective mutism or mutism, &tc.). You can also
watch o movie [short or long), maybe g person with ASD coan infroduce him- or
her- self via a movie. At the end make a discussion,

You can also make a workshop on the topic ' We are all different *'. All pupils
or peers can infroduce themsalves (movie, poster, power point presentation,
drawings, etc.). They need 1o tell other in what ways they are differant from others.
Person with autism will feel less different. We all are bit different and unigue.




During the project we prepared workshops for youngsters with autism for the
event nBack togethern which was held in gssociation ASPL. We prepared 3
workshops:

- Trafficlights

- Worm race

- Music and Collage

In manual we also included workshops we were working on and we didn’t
used them in the event:

- Horse game,

- Training stop and go,

- Walk game x 4

The workshop Speed daling was used during the project in the process when
youngsters with autism were getlting more familiar with the whole group.




Geogls: To identify and express our emotions and readiness for actlion
before, during and after the workshop

Program and methods: We use this method because it's easier to show a
color than to talk about feelings, especially when it's difficult to find the
right words. We can use this during the workshops, in order to adapt it
according to the participants needs.

Preparations: Make as many Traffic light -tools as you have participants.
You can make the tools by cutting S5cm diameter circles from green,
yellow, red and blue paper and laminating them. You can then make a
hole to the comer of the laminated circles to make neckiaces with threads.

Draw a picture to help visualize the concept of traffic lights. To the picture
draw a road with a parking place and a crossroads with a traffic light.

Action: At the beginning of the workshop explain to the participants how
the Traffic lights -tool works. You can use a picture of road and parking
areqa with traffic to visualize the concept of parking spot and traffic lights.

® o
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Blue circle is for “Parking”: that means you're
not ready to start. For example, you're thirsty
or hungry or you need the foilet. So you can
solve that before the start.
Green circle is for *I'm good to go™: you feel
ok and ready to start the activity. You are
calm and focus now.

is for “I have technical
problem”: means that something is bothering
you but you may not be able to identify it
and need some time. While you're showing if
you can ask someone for help.
Red circle: is for "immediate stop": so you
don't feel you can start the activity or, if in
the middle of it, you need to stop. You can
take a time out and find your safe "
place to calm down and start again
when you feel ready.
Materials:
For Traffic ight -tools:
- Blue, green, yellow and red papers
- Sclssor
- Laminator

- Laminator pouches
- Hole maker

- Thread

For visualizing plcture:;
- A3 paper

- Black, blue, green, yellow and red markers

Exira: Make ture to keep the instruchion: a: simple and
clear az poszible. When making the Traffic lighi-took: eut
the thread: for necklaces: long enough. You can alia
make the threads adjustable by tying the ends around the
other end of the thread.




Time: 10-15 min.

Goals:

- Group connection/ Team building
- Coordination and motoric skills

- Challenge the personal space

- Energizer

Frogram and methods:
1) Think about the size of the group. Prepare enough balloons.think

about the space where you are going to do the activity ([consider a big
space outside), take in consideration the different characteristics of each
participant.

2) Forming groups: we recommend groups of 3 to 6 (max). Ask the
participants to make the groups and form a line (one of the tools to use is
give a number to each participant etc. one, two, three...).

3) Make an introduction or storytelling. efc. lfs nice to welcome you in the
game. Now we are going to play a game named ... Now we are going to
be worms and we have to work together....
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4)Explain the rules:

* The first one in the line has the balloon, when the game leader gives the
signal [ex. 3. 2, 1 GOI). The first one has to pass it to the next person in the
line and it continuous untill the last one & X 4
has the balloon. ) :

* When the balloon reaches the end, the B
last person has 1o go 1o the beginning
of the line, and pass it again.

* The groups continue the exercise unfil
the first person of the line reaches the
finish line,

5) Start the game.

- Balloons{one per group). we
recommend to have some exira
Ones.

- Finish line: can be a rope, stick,
flag on the floor...

- Bigger [ open space where you
can play the game.

E_E_-!LE.: & goad Ming oboul Thet aclivity is Bal you can personalize il occonding & Ihe hesds of
e group. You can change /adap! the:

+ Speed (it can be fasl or slow gams) « Wy o pass the balloon

= Spoce befreen parficiponiy # Different prices rewands

+ To make it compseifive i nol

il you hove porticiponis sensifive jo wownds consdder wsing difieent moferial and nol baloons.
1 When you ore passing the bolloon. it mokes sound!®




Time: 35-45 min,

Goals:

1) Express and learn your emotions through music and collage

2) Improve social skills (eqg. asking for tools from others)

3) Staying focused

4] Improving motor skills

Program and methods:

In the workshop you make two different collages. each one inspired by the
different musical background, one with uplifting and other with sentimental
atmosphere.

» Before starting the activities, prepare the tables with the tools needed for

the workshop.

* We start with short infroduction and explanation: we recommend that
you have them also in written form. Go through the rules that have been
set up and remind them that if they forget something then there are rules
written on paper.

= Make sure that everybody is ready to start and answer some questions
that they might have. Pay attention that everyone has enough space.

» Participants can use whatever is on the table. This gives them freedom
and not restrict them to using only certain kinds of tools; by not giving
enough tools for everyone, they need to ask others for them and in that
way improve their social skills.

* listen fo music and createl - Everybody creates on their own paper.Tthis
is to give them the opportunity to do something on their own and give the
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chance to socialize with others if they want to.

= |[fsomeone needs a breack, then can get up and move or take a time out
and join back when they feel ready. (If playing the traffic light game, they
can use that fo let know how they're feeling.)

+ Select music as a background for the
collage process. Use 10 minutes for each
music atmosphere. You don't need to
explain what kind of mood this music is
representing — it can be a good opener
for the discussion how we perceive music
in different ways.

* Discussion: Conclude discussion with
sharing the emotions about collage
Process,

* Everybody gets the chance to
infroduce their works and share their
feelings if they want fo.

Materials:

Tables and chairs. papers. old magazines, pencils, pens markers, finger-
paints, scissors, glue, fape, music (speakers to increase velume), rules written
on paper, examples of collage (according to the number we want them to
do.

Extra:

= Showre your feslings Frough mood cords.

= More fime fo finish, if # i needed (more fiexible).

+ Warighons of fhe workshog:
1] Color on fhe same paper fhe whole group albogether,
2) Decide ond draw something commaon in o group.

3) Two growaps: Boch group hos diferent emalional aimasphens (song) and fhey droe, creaie,
AT ihe and we compoie e colloges ond ik aboul Bhe ermoliong.

) Growps con chodds song hor el backoround.

£] Cut out words and commuenicale theough that {he lopic can be anything).




Time: 5-10 min.

Goagls:

- Warm up activity

- Focus the attention

- Coordination and motor skills

Erogram and methods:

This activity is nice for warming up, focusing the attention of the
parficipants and later. to confinue with other activities. This activity can
be used in many different fields: people with autism, intellectual disability,
motor skills disabilities, efc.

First, there is one game leader, who is going to "transmit” the race, and the
participants will do a line in front of him/her. they can be standing up or
sitting down in chairs. It is important that everybody sees the game leader.

The game leader explains the game. It is nice if you intfroduce the game
with a story telling. for example: ¥Is the group ready for the most important
horse race in the word? All of you are horse riders and you have o be
focus for all the cbstacles that you are geing te find in that race..."

The leader will describe the race, saying aloud the obstacle. Each obstacle
goes with a movement, the leader can combine obstacles as he/fshe
wishes and the group has to copy him/her.
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- Horse pace: this is the main movement (the leader does not have to say
it. just do it during the entire race). Everybody have to hit ([gently) their legs
with their hands. with rhythm. first one hand and later the other. The leader
can change the rate: do the movement slower or faster, according to the
intensity of the race. For example. | recommend starting slowly and doing it
faster when you are arriving to the "finish line".

- Right: everybody bends his/her body to the right.

- Left: everybody bend his/her body to the left.

- Tunnel: when the leader says tunnel, everybody has to hit his/her chest,
following the rhythm of the race.

- Jump: everybody put his/her hands up.

- Pool: hit with two fingers of one hand the palm of the other palm.

- Photo finish: for finishing the race. we have this last movement, where
everybody gets frozen in a funny position,

Materials: A place enough big for the group. and skills for storytelling.

Exira; Feel free for invent new “obstacles” in the
race, according to the necessities of the group.




Time: 5-10 min.

Goals:

- To ask for silence to the group.

- To give the tum to speak to others.

- To ask for the attention of the group.

Program and methods:

We use this method because it's an adaptive way to approach to others
without being invasive, especially when it's difficult to get the attention of
a big group. Besides we can use this during the workshops, and can be
adapted according to the partficipants needs. For example, we can use
pictograms with STOP and GIVE WAY sign. or we can just use our hands
to sign want we need from them (to be quiet, pay attention or so give
someone's turn).

Preparations: print one sign of Stop. and one of Give way. plasticize and
glue it to a stick.

Action: At the beginning of the workshop explain to the participants, that
we are going fo apply the fraffic rules to our group. You can use a picture
of a road and cross road area to visualize the concept. Using the pictures,
explain fo them that Stop means me need to be quiet and stop what
we're doing to pay attention to the guide of the group. If not using the
picstures, you can explain that rising your hand up will mean Stop. and
everyone needs to do the same so everyone else notice and also the
guide can see you are paying attention to him/ her.
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When everybody is paying attention. you put your hands down.

After, the guide can show a GIVE WAY sign to give the turn to speak. If you
don't need the pics, the guide can point to the person who has now the
turn to speak.

Materigls:

e Scissor

e Laminatfor
e Glue

e Sfick

Exira: If the people you're working with don’t need a
visual adaptation, there is no material needed.

With youngsters sensitive to sound and noises this is a
good way how fo get attention without exira nolse.




Time: 5 - 20 min (depends on
the combination of activities)
Goals:
Warming up the group and learning to observe and make contact with
others.

Frogram and methods:

Especially with persons with autism it's often important to give participants
time to warm up to the others and the variations of the walk garme give
good opportunities for this.

Three variations of the walk game are:

o Filling empty spaces: Group starts to walk in a random order around the
space. Every body has to fry to keep the whole space occupied but no
one can stop.

e Stop game: Group starts to walk in random fashion in the space.
Whoever in the group can whenever stop and everybody has to stop too.
Whoever can then resume walking and all the rest follow.

o Walking speeds: In the beginning participants agree on a code for
different walking speeds [and / or styles), for example “1" means walking
slow and number "5" means basically running. Whoever can say a number
to change the speed of groups movement.

o Greetings: All the participants start walking in the space in silence.
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The leader of the game then guides them through the steps of:
o Taking eye contact,

o Taking eye contact and nodding.

o Taking eye contact, nodding and saying hi,

o Taking eye contact, shaking hands and greeting.

o Optional: Taking eye contact, giving kiss on the cheek,

o Optional: Taking eye contact and hugging.

Materials: Big space.

i — wl T

Extra; - Make sure to keep the instructions as simple and |,
clear as possible.

- You can use theTrafficlights -tool to check the readiness
and feelings of the participants for this action.

- When using greetings version of Walk game, make sure
that you know well the group, that there aren’t people
who have difficullies with eye contact or being sensitive
to physical touch. Also, when including hugging or kissing
on the cheeck, fake info account culiural differences,

- You can use varaitions seperate or combined in longer
activity.




Gogls:

Encouraging contfact, coverstaion and get to know each other,
Program and methods:

Regular speed dating can be difficult for persons with autism as the situation

involves new people, unspecified structure of discussion and surprising topics.
In this method we try to solve these problems.

Freparations: Preparations for Speed dafing include preparing the Question
papers and letting people adjust to each other. In order to create structure for
the discussion and avoid surprising topics, it's good to prepare the questions
for Speed dating in ahead with the persons with autism. Having in control
the preparations of the questions or preparing the questions gives youngsters
with autism sense of controlling the situation. If needed, the questions can be
color coded according to topic or difficulty of the topic. to make it easier to
participants to adjust the discussion to their current mood. It's good to have
lots of questions, at least 10-20 different ones for each speed dating spot.

It's also important fo let people to adjust fo each other before the speed
dating. Persons with aufism have to be informed well before the event, discuss
with them about their fears. hopes and technical questions (like the structure
of the event).
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On the day of the event it's good to reserve time for the participants
to observe and get a feeling of each other and get more comfortable,
preferably offering the persons with autism familiar points [safe places
where they can move awayl).

The space for the speed dating should have separate rooms and spaces
for each person with autism, without other distractions. It can also be
helpful to have visual aides, for fime keeping. answering the guestions
(pictures, pictograms) and where to go next.

Action: Start the action by going through the structure of
the event and the spots of the speed dafing discussions.
Move to the speed dating spots. people with autismm and §
their possible assistants. In each of the speed dating spots
participants have 10-15 minutes time for discussion based
on the questions on the question papers. When time is up,
participants move to other place [youngsters with autism 'S
stay on the same place, only others move).

At the end of the action it's good to come together and
check how the experience was for all.

Materials:

* Color papers for the questions

* Pens

Fmgibly' Exomple of wipeal adapbation; fow of

A ; ; Tre wWorkshops for evant “Back fogetnes”
* Timelimers or other visual timekeepers
* Pictures for program and guidelines
= Make sure fo keep the instruchions os simple and clear as posstible,
- You con use the Traffic ights -tool to check the readiness and feelings
of the parficipants for this acticn.
- You can wse these methods fo cover different foplcs.
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PODPORA MLADIM T AVTITMOM V MLADINSKEM DELV
—0 PROJEKTU-

Pred vami je prirocnik, ki je rezuliat Brasmus plus projekia Podpora mladim
z aviizmom v mladinskem delu (mobilnost mladinskih delavcev, frening).
Prirocnik je namenjen miadinskim delavcem in vsem, ki jih zanima podrodje
avtizmma in metode dela z mladimi z avtizmmom. Pri pripravi delavnic smo
imeli v mislih specifike Aspergerjevega sindroma (ovire v socialni interakciji
in komunikaciji, tezave pr razumevanju socialnega konteksta...}, vendar so
delavnice primerne za vse skupine.

Trening mladinskih delavcev Podpora mladim z aviizmom v mladinskem
delu je potekal v Domialah, med 26. avgusiom in 1. sepfembrom 2019, v
organizaciji Centfra za mlade Domizale. Sodelovalo je 12 udelezencev in
dve frenerki iz Slovenue Gréije, Estonije in Spanije. Cilj projekta je bil pndobm
znanje in izkuinje pri delu z
mladimi z avtizmom, spoznati
njihovo specifiko potreb ter

na kakien nacin prilagoditi ze
obstoje¢emetode dela, da bodo
v najvec)i moZni meri vkljucevala
tudi mlade z avtizmom. Na
freningu so bile uporabliene
metode neformalnega ucenja,

s poudarkom na izkustvenem
ucenju. Udelezenci so pripravili

in izvedl delavnice za mlade

z avtizmom, ki so zbrane v fem

priro<niku.
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0 SPEKTROAVTISTICNI MOTNJI

Kaj je motnja avtisticnega spekira?

Spekiroavtisticna motnja (SAM) je razvojno nevroloska motnja, za katero so znadilni
primanjkljaji na podrocju komunikacije in socialne interakcije, ponavljgjoca in
neobicajna vedenja. Simptomi so prisotni od zgodnjega ofrostva dalje in vplivajo
na vsakodnevno delovanje. Na kratko, njihovi mozgani so drugacni, zato tudi
delujejo drugacno.

“Spekier” pomeni Sirok razpon simptomov. Ne obstaja en avtizem, femvet mnogo
podtipov, na katere vplivajo kombinacija genetskih in ckolijskih dejavnikov.
Vsaka oseba z aviizmom ima specificen nabor mocnih tock in primanjkljajev.
Kako se osebe 7 avtizmom udijo, razmisljgjo in resujejo probleme variira od visoko
funkcionalnin do tefjin motenj. Nekateri ofroci, miadi in odrasli s SAM so sposobni
samostojno opravijati vsakodnevne aktivnosti, medtem ko drugi pofrebujejo
nenehno dodatno podporo. SAM pogosto spremljgjo tudi senzorne tezave in
druge zdravstvene tefave (prebavno Crevesne motnje, motnje spanja...), tezave
dusevnega zdravja (obsesivho- kompulzivna motnja (OKM), tesnoba, depresija)
ter tezave povezane s pozornostjo in hiperaktivnost.

Kot vidite, se osebe z avtizmmom med seboj zelo razlikujejo. Ce ste srecali eno osebo
z avtizmom, ste srecali samo eno osebo z avtizmom.
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Kake prepozname osebe s SAM??

Osrednji simplomi aviizma 5o povezani 2 ovirami v socialni interakcij in komunikacij
ter ozko usmernenimi in ponavijgjodimi interasi in aktivnostmi. Velko oseb s SAM
spremijojo tudi senzorne tefave, kot so obéutiivost na zvok, vonj, svetiobo, okus,
dotik, boledino, temperaturo in druge drafjaje. Lahko so preved ali premalo
obcutljvi.

Osabe s SAM imajo tefave v komunikacij in socialni inferakciji. Lahko ne rozumejo
pomena all ne upnmbﬂ]aj::r "plimemegﬂ ofesnega sftika in tona glasu fer imajo
tefave |.'.|'I'I mzum&w:mju metafor, s0] edeno rarumejo dobesedno. Tefave
imajo pn razumevanjem konteksta, kaj drugi fjudie mishjo in pri samoizraZanju,
prepoznavanu lostnih Sustev in Sustev drogih ter pr irafanju Sustey, Prav fako se
tefave pojavijo pri prepoznavanju menjave viog v pogovoru in mejami osebnega
prostora, V socialnih interakcijoh lohko obéutijo precbremenjenost zarodi raziénih
draffjajev.

Mekatere osebe s SAM imajo lahko tefave pri udenju, pogosto je tudi, da so

intelekiualne sposobnosti neharmeoniéno rozporejene. Pri ozko usmerjenih in
ponavijgjodih interesih in akfivnostih lahko govarimo o ponavigjodih telesnih gibih
(vrtenje, hoja na konici prstov, zibaonje...), ponavijgjodih gibih predmetov (vitenje
koledtka), strmenju v predmete, rituainem vedenju (postavijanje predmetow
v wrsto), ekstremnih interesih za doloceno temo in pofrebi po rutini (stalen urnik,
obladila, hrang, ista pot v folo).
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Nasveti za delo z osebo 7 SAM?

Bodite strpni, potrpedijivi, socutni in kreativni. Osebe ne silite v komunikacijo aliv ocesni
stik. Uporabife kratke stavke in jim omogodite ¢as, da procesirajo informacijo in nato
odgovorijo. Ko delate po navodilih, razdelite naloge na manjse korake. Korake lahko
prikazete s slikami, jih zapisete in izobesite na vidna mesta ali v procesu vsak korak
izgovorite na glas, kar jim lahko olaj$a razumevanje in u&enje. Jezik ngj bo preprost
in jasen, uporabligjte ¢im manj besed ko Zelite podati informacije ali poudariti bistvo.
lzogibaijte se sarkazmu in idiomom, sagj jin lahko razumejo dobesedno.

Senzomo obcutljivi lahko dofivljajo precbremenjenost drazljajev. Nekateri ne maragjo
rokovanja ali objemov. Vprasajte, e se Zelijo rokovati — s tem izkazete spostovanje
do njihovih Zelja in osebnega prostora. Pomembno je, da smo pozorni na senzorne
drazliaje (vidni, slusni, vonj, ...] v posameznikovem okolju.

Ce se oseba razburi ali ima napad panike, je pomembno da ostanete mimi in
poskrbite za mirno okolje. Ogovorite jin z mirnim glasom, zamotite jih z aktivnostmi,
v katerih uZivajo ali jin pomirjajo (antisiresne Zogice, sestavijanke, pobarvanke, ...,
dajte jim ¢as, da se umirjo. Soba za umik ali senzoma soba je v taksnih situacijah zelo
prirocna. Soba za umik ne sme biti prostor, ki se ga npr. v $oli uporablja tudi za namen
kazni.

Naucite jin, kako izraziti svoje potrebe. Ce oseba ne govori, ji lahko pokazete kako
izrazatisvojeZzelie in potrebe prekoslik. Ceimajo posamezniki vedje verbalne spretnosti,
jim lahko pomagate tako, da predstavite njihove nacin komunikacije osebam, ki jin
obkroZgjo (vrstnikom, uciteljem, delodagjalcem, ...).

Nekatere osebe s SAM imajo lahko teZzave pri organizacii ¢asa. Predstavite jim
nacine organizacije ¢asa [npr. uporaba koledarja, opomniki, kontrolni seznami, ...).
{ uvajanjem novega orodja bodo na zacetku poirebovali vodsivo, sGasoma pa
bodo pri uporabi postali samostojnejii. Nestrukturirane akfivnosti in prosti ¢as so lahko
razlog tesnobe in zmede, saj ne vedo kaj poceti, kam iti, kaj se dogaqjq, .... Usmeritve
kaj poceti, ko ni strukturiranih aktfivnosti so klju¢ne in omilijo tesnobne ob& To so




lahko branje, sestavijanje, reSevanje krizank, barvanje...

Pomembno je, da osebam s SAM prestavimo razli¢ne aktivnostiin mozne izkusnje ter
jih naucimo vescine obvladovanja prostega ¢asa, saj imajo nekater omejen nabor
alternativnin vedenj in interesov. Manj verjetno je, da bodo priceli komunikacijo v
socialne namene, zato potrebujejo vajo v komunikacijskin vescinah. Pogovarjajte se
z njimi o temah, ki jim niso zelo zanimive in jih spodbudite, da ostanejo osredotoceni
na temo, vadite izmenjavanje pogovora, prepoznavanje konteksta pogovora,
obrazne in telesne mimike, ...

Prepoznavanje razlicnih vidikov pogovora je za osebe s SAM iziv. Vadite
komunikacijske in socialne vescine tako, da jih povprasate, kaj oseba cufi (v
filmu, knjigi, na sliki, ...), o ¢em razmislja, kaj bo storila, o ¢em govor, kaksna je bila
neverbalna komunikacija, kdo je protagonist in antagoenist zgodbe, ...

Kako obravnavamo SAM?

Idravila za SAM ni, vendar lahko zgodnja obravnavna pripelie do bolj§ih izidov.
Terapije in vedenjske infervencije so zasnovane na nacin, da omilijo specificne
sindrome. Nagjbolj$a obravnava je tista, ki je narejena specificno za posameznika.
Kar deluje pri eni osebi, ne nujno deluje tudi pri drugi. Druzinska svetovanija ali samo-
pomocne skupine za starse in sorojence oseb s SAM pogosto pomagaijo druzinam pri
soocenju Z ovirami in posebnostmi Zivljenja z osebo s SAM. Pomembna je fudi mo&na
podporna mreza, ki jo sestavljajo vsi, ki delajo z osebo s SAM (druzinski Clani, ucitelji,
psihoterapevti, svetovalci, zdravniki, socialni delavci...).

Ucne, vedenjske in komunikacijske terapije v zgodnjem starostnem obdobju so
zelo uspesne. Terapija ABA (Applied Behavior Analysis) in TEACCH (Treatment and
Education of Autistic and Communication Handicapped Children) sta intervenciji, ki
vsebujeta visoko strukiurirane in infenzivne vadbe, ki se osredotocajo na spretnosti in
spodbujajo ofroke pri razvoju socialnih in jezikovnih vesdcin.

™
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Delovna terapija lahko pomaga pri krepitvi vsakodnevnin vescin, kot so oblacenje,
hranjenje, priprava hrane in vstopanje v stik z ljudmi. Terapija senzorne integracije
lahko pomaga osebam s senzornimi tezavami, ki imajo obcutliivost na dotik, zvok...
Govorna terapija lahko pripomore k izboljsanju komunikacijskih veicin. Kognitivho
vedenjska terapija (KVT) pomaga posameznikom pri soocenju s tezavami, s
spreminjanjem nacina mislienja o problmeu in vedenju. KVT pomaga posameznikom
pri prepoznavanju inrazumevanju, kako so njihove misli, vedenjain custva medsebojno
povezani in sovplivagjo. Hkrati jih tudi uci nove nacine razmisljanja o kriznih situacijah
in odzivanje na njin.

Ucne skupine za mladostnike s SAM, ki se osredotocajo na komunikacijo in socialne
vescine, pormnagajo miadim, da vadijo novo znanje in vescine v varnem okolju in
hkrati pridobivajo vecjo samozavest. Ucenje socialnih vescin v skupinah je Se posebej
dobrodoslo, saj lahko udelefenci opazujejo drug drugega in podajo povratno
informacijo in predloge. Razlicne akiivnosti (namizne igram kuhanje, ustvarjalne
delavnice, obiskovanje muzejev, pogovorne skupine...), ki potekajo v prilagojenem
in varnem okolju so pomembne v procesu ucenja za samostojno Zivijenje. Za najstnike
in odrasle s SAM je zelo dobrodoslo, da imajo svojega svetovalca s katerim se lahko
pogovorijo o svoijin izzivih in ovirah, Osebni asistenti lahko pomagajo pri urgjanju
dokumentov, nakupovaniju ali pa se samo druzijo z osebo z aviizmom, kar pomembno
vpliva na Zivlienje osebe s SAM. Za nekatere to pomeni korak naprej k samostojnemu
Zivijenju, in korak k osamostvojitvi od druzine.
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Kako predstaviti osebo s SAM v $oli ali mladinski organizaciiji?

Predlagamo, da se najprej pogovorite z osebo s SAM, da bi Zeleli pripraviti femo o
avtizmu in kako se pocutijo ob tem. Ce se strinjgjo, pricnite s pripravo delavnice.
Preverite dli bi Zeleli imeti pri fem akiivno viogo. Sprejmite, ce ne Zelijo imeti akfivho
sodelovati, morda Zelijo bifi le poslusalci, tako kot ostali. V okviru delavnice podajte
kratko predstavitev, kaj SAM je in kakine so specifike. Oglejte si kakien kratek film,
oseba s SAM se s pomocdjo filma lahko tudi predstavi.

Pripravite lahko tudi delavnico na temo »Vsi smo razlicnic. Vsi sodelujodi se lahko
predstavijo preko razlicnin medijev (film, plakat, powerpoint, risba...) in razmisljajo
v ¢em se razlikujejo od ostalin. Vsi smo si med seboj razlicni. Slednje lahko da osebi
s SAM obcutek, da ni eding, ki je drugacna. S tem se lahko fudi zmanja obCutek
drugacnosti in izkljuCenosti.




Tekom projekta smo udeleZenci pripravili delavnice za dogodek “Zopet
skupqj” na katerem so sodelovali mladi z aviizmom in je potekal na drusivu
ASPI. Pripravili smo 3 aktivnosti:

- Semafor,

- Hitri €rvi,

- Glasba in kolai.

V priro¢nik smo vikjucili tudi delavnice in metode, ki smo jih obravnavali,
vendar jin nismo umestili na dogodek:

- Konjska dirka,

- Stop - Gremo,

- lgra hoje x 4

Delavnica Hitre zmenkarije je bila vuporabliena v procesu spoznavanja, ko so
miadi z aviizmmom spoznavali skupino.




Cilii: Prepoznavanije in izrazanje custev, informacija o pripraviljenosti na
akcijo pred, med in po delavnici.

Potek: To metodo uporabimo, ker je vCasih laZje pokazati kot govoriti

o custvih, Se posebej kadar tezko najdemo prave besede aliimamo v
skupini osebo, ki ne govori. Prav tako lahko uporaba pripomocka pomaga
izvajalcu prilagoditi delavnice glede na potrebe udeleZencev.

Priprave: Pripravite toliko Semaforjev kolikor bo udeleZenceyv. lzrefite kroge
premera 5 cm iz rdeegaq, rumenegq, rdeCega in modrega papirja. Za
boljso obstojnost plastificirajte kroge. V kroge lahko naredite luknjice in jih
Zberefe na vrvico v obliki ogrlice.

Ia laZjo predstavitev koncepta in pomena Semaforja, si lahko pomagate
s slikami. Naridete sliko, ki vsebuje cesto, parkirni prostor in krizis€e s
semaforjem.

lzvedba: Na zacetku delavnice predstavite udelezencem kako deluje
pripomocek Semafor. Pri tem lahko uporabite sliko (parkirisce in krizisce) za
laZjo vizualizacijo:
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Modri krog

kar pomeni, da Se nisi pripravljen, da zacnes
z akfivhostjo. Na primer, si lacen, Zejen,

potfrebujes
zacetkom.

Zeleni krog krog pomeni, da sem pripraviljen
na zaCetek aktivnosti.

problemu, nekaj me mofi, vendar ne vem
kaj ali nekaj potrebujem. Z rumenim krogom

prosimo zd
Rdeci krog

morem zaceti ali nadaljevati z aktivnostjo
in pofrebujem umik. To pomeni, da si
udeleZenec vzame time-out, umik v varno

imodiri krog predstavlja nParkirisceu,

vec casd... To uredimo pred

Rumen krog pomeni npotencialni

pomoc.
Rdeci krog pomeni nstopu, ne

sobo (prostor), da se umiri in ko je pripravljen

se vrne k akfivnosti in nadaljuje.
Pripomocki:

7a pripomocek Semafor:
- Barvni papir: moder, zelen, rumen in rdec

- Skarie

- Plastifikator
- Luknjac

- Vv

Slika, pripomocek za vizualizacijo:

- A3 papir
- Pisala

Predlogi: Navedila naj bodo kar se da preprosta in jasna
ter prilagojena skupini.

Ko pripravijate orodje Semafor bodite, pozorni, da so vrvi
za ogrlico dovolj dolge.

V izdelave pripomoéka lahke vkljuéite tudi udelezence.




Cas: 10-15 min.

- Krepitev skupinske dinamike

- Spodbujanje koordinacije in motoricih spretnosti

- lzziv osebnega prostora

- Energizer

Potek:

1) Priprava: Pri pripravi upostevaijte velikost skupine in Stevilo podskupin ter
pripravite balone. Potrebujete dovolj velik prostor (npr. odprt prostor zuna;j)
in upostevajte razlicne karakteristike udelezencey.

2) Delitev v skupine: priporocamo delitev v skupine, kjer so 3 do najvec é
posameznikov. Prosite udelezence, da se razdelijo v skupine in tvorijo vrsio.
Uporabite lahko metodo stetja, po katerti date vsakemu udelezenci eno
Stevilko in ta pomeni njegovo skupino.

3) Navodila: Pripravite navodila, lahko so v obliki zgodbe. Povabimo jih v
igro imenovano hitri Crvi, kjer je pomembno sodeloavnje...
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4)Pravila igre:

= Prvi v vrstiima balon. Voditelj igre, da znak za zacetek (npr. 3,2,1, gremol).
Oseba z balonom poda balon osebi za njo in tako balon potuje, do
zadnjega v vrsti. Balon podajamo s
strani, tako da se obrnemo z zgornjim
delom felesa proti osebi za nami.

» Ko balon doseze zadnjega, fa z balonom
teCe na zacetek vrste in ponovno se
pricnejo podaje nazqj.

* Skupina nadaljuje s podajami in premiki
dokler prvi v vrsti ne doseze ciljne Crie.

5) Zacetek igre: Ko se prepriCate, da so vsi
razumeli navedila, pricnete z igro.

Pripomocki:

- Baloni (enega za vsako vrsto),
priporocamo dodatne balone za
rezervo

- Cilina &rta: lahko je vrv, zastava ali
%! narisano s kredo.

' - Dovalj velik odprt prosfor.

* Hitrost (lahko je hilra oli pocasna igra) *Lahko je tekmovalno ali sodelovalne noravnava
* Macin podaje balona (s strani, nod glave, med nogami_..)

1
Razlifice:: Aklivnostlahko prilagodite glede na potrebe skupine. Npr: ‘
* Prostor med vdeleZfenci [med osebami v vrsti in med vrstami) '

*1 &e so v skupini udelefenci, ki so ob&utljivi na zvok, razmislite o uporabi drugih pripomo&koy
nameste balona. Med podajanjem, baloni sproZajo piskajodi zvok. *

|8




Cas: 35-45min.

1) lzrazanje in prepoznavanje Custev skozi glasbo in kolaz.

2) Spodbujanje socialnih vescin (npr. kako nekoga prositi za Skarje).
3) Spodbujanje umetniskega izrazanja.

4) Krepitev fine moforike

Potek:

Na delavnici udeleZzenci izdelajo dva plakata, vsakega na osnovi druge
glasbene podlage. Za en kolaZ uporabite veselo glasbeno vzdusje, za
drugega sentimentalno glasbeno vzduije.

- Pred zacetkom aktivhosti pripravite prostor in material za delavnico.

- Zacnite s kratko predstavitvijo delavnice; priporocamo, da imate navodil
tudi v pisni obliki. Pojdite korak za korakom skozi pravila in opomnite
udeleZence, da si navodila lahko vedno preberejo.

- Preverite ali so vsi pripravijeni za delo in ali so se pojavila kakina vprasanja.
Bodite pozorni, da imajo udeleZenci dovolj prostora za ustvarjanje.

- Izpostavite, da lahko udeleZenci uporabijo katerikoli material na mizi. Ce ne
damo dovolj orodja za vse, jih bomo s tfem spodbudili, da vprasajo za orodje
druge (npr. Skarje), s Cimer krepijo fudi socialne vescine.

- Poslusanje glasbe in ustvarjanje! — Vsak ustvarja na svoj papir, spodbudimo
jin da ustvarjajo samostojno, pri tem pa lahko vstopajo v stik z drugimi.
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- Ce posameznik poirebuje premor, lahko vstane in se giba, ali pa si vzame
odmor (time out) in se vrne v skupino ko je pripravijen. (Ce ste uporabili
aktivhost Semafor, lahko z njo posamezniki nakazejo pocutje).

- Izberite glasbo za izdelavo kolaza, 10 minut za vsako glasbeno vzduije. Ni
vam potrebno razlagati kakino vzdusje
predstavija izbrana glasa —slednje je
lahko dober odpiralec pogovora o
razlicnih nacinih doZivljanja glasbe.

- Diskusija: Zaklju&ite pogovor z delienjem |
Custev in obcutkov ob izdelavi kolaza.

Pri xki:
- Mize in stoli,

papir,

Casopis,

svincniki,

barvice,

prstne barve,

Skarje,

lepilo in lepilni frak,

glasba (zvocCniki za vecjo glasnost),

pravila zapisana na papir,

primeti kolaza (toliko primerov kolikor kolazev boste izdelovali).

— =

Nasveti:
- Delite Sustva preko razpoloZenjskih kart.
- Za ustvarjanje lahko nomenite ved casa.
- Rozfi¢ice delavnice:
1) Cela skupina skvpaj barva na en papir.
2) Dve skupini: Vsoka skupina ima za ozadje drugo glasbeno vzduije in ustvarjo. Na koncuw si
i skupini pokazeta koloze in sledi pogovor o obculjih.
3) lzrezite besede in komunicirajte preke njih {uporabite lahkeo razlicne feme).

-— s i
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Cas: 510 min.

- Ogrevanje skupine

- Krepitev pozornosti in konceniracije

- Krepitev koordinacije in gibalnih vescin.

Potek:

Akfivhost je namenjena ogrevanju skupine fer pripomore h krepitvi fokusa
in pozornosti za nadaljnje aktivnosti. Aktivnost lahko uporabite pri razlicnih
skupinah ljudi: pri osebah z avtizmom, osebam z moinjami v dusevnem
razvoju, gibalno oviranimi...

Ena oseba je vodja igre, ki prenaia dirko, udelezenci pa naredijo vrsto pred
njim (lahko stojijo ali sedijo). Pomembno je, da vsi vidijo vodjo igre.

Vodija razloZi pravila igre. Priporo€amo, da vpeljete igro in pravila preko
pripovedi. Na primer: Ali je skupina pripravljena na najpomembnejsi
konjsko dirko na svetu? Predstavijajte si, da jezdite konja in da morate bifi e
posebej pozorni na vse ovire na katere bi lahko naleteli. ..

Voditelj opiSe dirko in predstavi elemente in ovire, katerim sledi specificen
gib. Voditelj sam ustvari zaporedije ovir.
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- Tempo: to je osnovni gib (ni potrebno, da ga voditelj posebej izrece, je

gib skozi celotno dirko). V ritmu neZno udarjamo z rokami po hogah. Vodija

lahko spreminja tempo glede na intenzivnost dirke, pocasneje ali hitreje.

Priporo€¢amo, da pricnete pocasi in nadaljujete cedalje hitreje, ko se blizate

ciljni &rii.

- Desno: vsi nagnejo svoje telo v desno.

- Levo: vsi nagnejo svoje felo v levo.

- Tunel: ko vodja reCe tunel, vsi udarjajo ritem dirke po prsnem kosu.

- Skok: vsi dvignejo roke v zrak.

- Bazen: ritem dirke tleskamo s prsti.

- Foto fin3: foto finis je zadniji gib dirke, vsak nzamrzne« v smesni koncni
poziciji.

Pripomocki: Dovolj velik prostor za skupino.

Predlogi: Vabljeni, da izumite nove ovire na dirki,
glede na potrebe skupine.




Cas: 5-10 min.

- Umirjanje skupine.
- PriloZznost, da damo besedo drugim.
- [a usmeritev pozornosti skupine.

Potek:

Metodo lahko uporabimo kadar Zelimo dobiti pozornost s strani velike
skupine na umirjen nacin in jo lahko uporabimo fekom razlicnih delavnic
ter jo prilagodimo glede na potrebe skupine. Na primer, lahko uporabimo
slike na katerih sta znaka STOP in GREMO ali pa stop nakaZzemo z dvigom
roke, Ce 7Zelimo da se skupina umiri, osredotoci na voditelja ali zelimo dati
priloZnost nekomu v skupini, da spregovori.

Priprave: Ce boste uporabili sike, natisnite znaka STOP in GREMO,
plastificirajte jih in prifrdite na palico.

lzvedba: Na zacetku delavnice razloZite udelezencem, da boste vpeljali
metodo STOP in GREMO in bodo veljala za vso skupino. Ce skupina
koncepta. Stop pomeni, da pozornost usmerimo na vodjo in smo tiho, pri
tem lahko uporabite sliko STOP ali dvig roke. Vsak, ki vidi, da je vodija dvignil
roko, fudi sam dvigne roko in je tiho.
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Ko vsi dvignejo roko in so osredotoceni na vodjo, spustimo roke in
nadaljujemo z navodili oz. zatnemo z delavnico. § tem orodjem lahko tudi
drugim ponudimo moznost, da spregovorijo in jih ostali slizijo. Ce Zeli kdo
spregovoriti lahko pokaze znak GREMO ali pokazemo z roko.

Skarje

Laminator

Lepilo
Palice

Predlogi: Ce udeleZenci ne potrebujejo vidne
prilagoditve, ne pofrebujete pripomockov.

Ce imate udeleZence, ki so ob&utljivi na zvok, je to
dober nacin kako pridobiti njihovo pozornost brez
dodatne glasnosti..




Cas: 5 — 20 min (odvisno od
o kombinacije aktivnosti)
Cilji:

Ogrevanje skupine, spodbujanje k opazovanju in kontakiu z drugimi

Potek:

Se posebej pri osebah z aviizmom je pomembno, da jim damo &as, da
se navadijo na skupino in igra hoje je priloZnost za uvodno spoznavanije in
umescanje v skupino.

Tri razliCice igre hoje:

- Zapolni prazni prostor: Skupina zacnejo s hojo po prostoru, nacin hoje ni
dolocen. Vsi poizkusajo zapolniti kar se da velik prostor, vendar moragjo bifi
vsi v henehnem gibanju.

- Stop igra: Posamezniki hodijo nakljuéno po prostoru. Kdorkoli v skupini se
lahko kadarkoli ustavi in takrat se morajo vsi ustaviti. Nekdo nato nadaljuje s
hojo in ostali mu sledijo.

- Hitrosti hoje: Pred zacetkom igre se udelezenci dogovorijo o razlicnin
hitrostin ali stilih hoje. Npr.1 pomeni zelo pocasna hoja, 2 malo hifreje... 5
je zelo hitra hoja. Posamezniki hodijo po prostoru in vodja zakliCe dolo¢eno
Stevilko in vsi sledijo femu tempu, po nekaj primetih preda izbiro hitrosti
skupini in kdorkoli lahko zaklice Stevilko.
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- Pozdravi: UdeleZzenci hodijo v 1i§ini, vodija igre jih vodi skozi pozdrave. Med
hojo pozdravimo vsakega na nacin, ki ga dolodi vodja:

00000

Oceni stik,

Ocesni stik in prikimavanije,

O3esni stik, prikimavanje in re¢emo Zivjo,
Ocesni stik, prikimavanje in pozdrav (po izbiri),
Opcijsko: Ocesni stik in rokovanje,

Opcijsko: OCesni stik in objem / poljub na lice.

Pripomocki: Dovolj velik prostor.

Predlogi: - Poskrbite, da so navodila kratka in jasna.

- Lahko uporabite orodje Semafor, da preverite
pripravljenost skupine.

- Ko v Igri hoje uporabite pozdrave, bodite pozorni, da
dobro poznate skupino in imate informacije ali imajo
posamezniki tezave pri vzpostavljanju ocesnega stika, so
Ugéuiljivi na dotik... Glede na specifike prilagodite igro.
- Ce vkljucujete objeme ali poljube na lica, bodite
pozorni na kulturne raziike.

- Uporabite lahko kombinacijo razliCic ali pa v igro
dodate / izkjucite elemente.

= I —




Cilji:

Spodbujanje pogovora in spoznavanje udelezencey.

Potek:

Hitre zmenkarije predstavijajo za osebe z aviizmom velik izziv, sqgj situacija

vkljucuje nove osebe, nedoloCene strukiure pogovora in neznane teme. Zato

priporocamo prilagoditev metfode na nacin, da vsebuje vnaprej oblikovana
vpraianja s strani oseb z avtizmom.

Priprava: Skupajzosebamiz aviizmmom pripravite vprasanjaza hitrezmenkarije.
Sodelovanije pri pripraviin izbira vprasanj odpira osebam z aviizmom obcutek
veCjega nadzora nad situacijo. Vprasanja so lahko barvno kodirana, na
nacin, da sorazdeljena po temah ali tezavnosti (npr. doloCena barva pomeni
teZja, bolj osebna vprasanja). S tem lahko osebe z avtizmom, ko ze potekajo
zmenkarije izberejo vprasanje na katera so pripravijeni. Priporocamo, da
pripravite vecje stevilo vprasanj (vsaj 10 do 20).

Pomembno je, da imajo pred zacetkom aktivnosti udelezenci Cas, da se
pripravijo in bolje spoznajo. Osebe z avtizmom je pofrebno na aktivnost
pripravijati Ze vnaprej, pogovorite se o njihovih sirahovih in pricakovanijin.
Na dan akfivnosti poskrbite za sobo za umik, kamor se lahko posameznik
umakne, Ce se pocuti preocbremenjenega z drazljaji.




Hitre zmenkarije naj potekajo v loCenih prostorih, brez dodatnih motecih
dejavnikov. Oseba z aviizmom ima svoj prostor, ostali udeleZenci se
premikajo. Za boljSo predstavo poteka lahko uporabite tudi slike.

lzvedba: Pred zacetkom akfivnosti damo vsem udelezencem cas, da se
spoznajo (ni potrebna aktivnost spoznavanja, dovolj je, da se navadijo na
prisotnost drug drugega). Akfivnost pricnite s predstavitvijo
strukiure dogodka in f1ock kjer bodo potekale zmenkarije.
Osebe z avtizmom tekom zmenkarij ostajajo na svojem
mestu, drugi udeleZenci pa se premikagjo po sobah. Osebm
z aviizmom daijte Cas, da se navadijo na prostor v katerem
bodo potekale zmenkarije. Na vsaki tocki imajo udelezenci
10— 15 minut €asa za pogovor, ki poteka na osnovi zapisanih
vprasanj.

Na koncu se zdruZimo v eno skupino in si podelimo izkusnjo.

Pripomocki:
- Barvni papir za vprasanja
- Pisala 5 P o :

et i Frimer vizualne prilagoditve novodil: potek
MOEHDST[ delavnic dogodika “Nazaj skupaj™.
- Stoparica oz. drugi merilci Casa (vizualni)
- Slike programa za boljso predstavo.

Predlogi:

- Poskrbite zg jasna navodila.

- Lahko uporabite orodje Semafor, s katerim spremljate pripravijenost
udeleZencev in njhovo poluije.

- Imenkarie lohko uporabite tudi za odpiranje dolocene teme.

- Osebe z gvizmom ngj spremijo podpormna oseba (npr. osebni asistent). |
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